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Abstract— This study focused on the experiences of teachers 

and students in the student-centered environment to understand 

how learning takes place and identify dimensions of learning 

based from their revelations. A qualitative phenomenological 

study method was used. An interview was done to collect the 

data from the teacher while a focused group discussion was used 

in collecting the data from the students. There were 10 teachers 

and 20 students who participated in the study. The gathered 

data were analysed using the process of Husserl (1938) and the 

process and procedures of Colazzis’ (1978) focusing on the 

common themes emerging from their experiences in the 

student-centered classroom. The teachers’ and students’ lived 

experiences in the student-centered classroom revealed 5 

common dimensions of learning namely: employing appropriate 

pedagogy, developing classroom climate and culture, providing 

support for learning, designing contextualized learning and 

assessing student learning. However, one dimension was added 

based from the revelations of the teachers which was managing 

student behaviour. The findings of the study are recommended 

for considerations in the university’s efforts for continual 

improvement in making a more student-centered environment. 

Index Terms— learning, student-centered environment, 

dimensions of learning.  

 

I. INTRODUCTION 

The Department of Education has implemented the new 

curriculum, K to 12 Education to respond to the needs of the 

modern times. Students have to undergo additional two years 

in their high school life. With this current paradigm shift in 

education, there is a need to focus more on the student’s 

engagement. DepEd’s K to 12 curriculum was advertised as 

more centered to learners. The main focus of this curriculum 

is the ideal development of every Filipino learner. (K to 12 

Toolkit: Reference Guide for Teacher Educators, School 

Administrators, and Teachers, 2012)  

Student-centered learning in Southwestern 

University PHINMA is shown in its implementation of the 

Parallel Classes. It started implementing the Parallel Classes 

(PC) since the beginning of the Senior High School Program 

way back in School Year 2016 – 2017. In the Parallel Classes, 

four sections are clustered into one with simultaneous 

schedule. Each teacher handles a subject in the four parallel 

classes in one schedule with 1 1/2 hour time allotment. Within 

90 minutes, the teachers are required twenty (20) minutes to 

discuss the particular  

 

important concept. After meeting one section, the teacher 

transfers to another section until all four sections have been 

met. While the teacher is in the other class section, students 

are answering the Student Activity Sheet(SAS) designed 

primarily to meet the competencies stated on the day’s lesson.  

 
Salinas Patrick M., Las Vegas, Nevada, USA 

 

Many challenges are being encountered in the full 

implementation of the K to 12 curriculum especially in the 

additional two years: the Senior High School. Since the 

program of DepEd is new, few resources or learning materials 

were available for the Senior High School. With the initiative 

of SWU PHINMA, modules were readily made addressing all 

the competencies stipulated in the curriculum guides 

identified by DepEd. These modules are considered 

substitutes to books or manuals in all subjects. Moreover, 

these learning plans are patterned with the student-centered 

approaches calling it ―active learning plans‖.  

 Another challenge that has been observed is the teachers 

handling the subjects. Because of the two-year drought of the 

enrolment in the college freshmen, some college teachers 

were transferred to teach the Senior High School subjects. 

Teacher preparation in college was for single classes and not 

for parallel classes. They were not trained to teach in parallel 

classes. Although modules and learning guides were 

provided, teachers were having difficulty in managing four 

parallel classes within ninety minutes. 

 Since this is a new approach, the researcher is curious about 

how the students and teachers adapt to this new set up and 

how learning happens in this new environment. 

The purpose of this study is to capture, retell and 

analyse the learning experiences of students and instructors in 

a student-centered environment. 

II. RESEARCH QUESTION 

 This phenomenological study described the lived 

experiences of twenty students from different strands of the 

Senior High School Department.  The study explores on the 

grand tour question: How does learning take place in a 

student-centered environment? 
III. RESULTS AND DISCUSSION 

A. Teachers’ Perspectives of Learning in Student-Centered 

Classroom 

This section provides the learning experiences in a 

student-centered classroom as perceived by the teacher. There 

were six dimensions crafted from the answers given by the 

teachers. These were managing student behaviors, employing 

appropriate pedagogy, developing classroom climate and 

culture, providing support for learning, designing 

contextualized learning and assessing student learning. 

1. Managing Student Behaviors 

This section presents how teachers manage student 

behaviors and plan instruction. 

According to Chandra (2015), the role of a teacher is 

not to assess a student and to control them. However, the main 

role of the teacher is to extend help to every student so that 

they reach the highest possible level of achievement.    

Southwestern University PHINMA uses the Active 

Learning approach in its system in the Senior High School 

Department. This philosophy is achieved through the 
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implementation of the Parallel Classes. Having Parallel 

Classes is a system where the sections are clustered by four 

sections. This cluster will have the same schedule on its 

academic subjects. For example, Section A will have General 

Mathematics in a 7:30-9:00 schedule, the rest of the Sections 

B, C and D will have the same time slot and day. The teacher 

has to meet these sections. Her time is divided into four thus, 

there will be twenty minutes teacher-time in every section in 

this particular cluster. During teacher time, he/she is expected 

to discuss important concepts, do demonstrations, use 

Socratic dialogue, presentations and other related activities 

that can be done within twenty minutes. The remaining 10 

minutes is spent for monitoring students through checking 

their attendance and other announcements. While the teacher 

is in the other class, the other classes will be taken over by the 

student-facilitators. These facilitators make sure that students 

are on track while the teacher is away. They take down notes 

of the questions that students raised and gave this list to the 

teacher for her/him to answer (PHINMA, 2016). 

Given this system, the teachers felt the need to meet 

all the sections first before discussing to one section. Here’s 

an example of an extract reported during in-depth interview 

with teachers that describes their ways on how to manage 

student behaviors: 

―…before starting the class, I see to it that activity 

sheets are distributed to all students. Students Activity Sheet 

(SAS), or SLAS (Self-Learning Activity Sheet). It is where 

there are different parts of the lesson. There’s the title, 

objective, lesson review for the students and teachers to 

connect the previous topic to the present and then the 

developmental activity wherein you can let the student study it 

even if you are not around, and then the guided practice and 

independent practice for their practices and closure and 

enhancement or explore if there are some enhancement to be 

given in the lesson‖. 

She further mentioned that in meeting her students, 

instructions were given to all sections first before doing the 

discussion proper. 

―…I give instructions to them. Once I give it to 

students, they need to listen well since I cannot repeat it again 

and again since I’m in the other section.‖ 

Another teacher mentioned that instructions are 

given per section so that the students will be informed that she 

is already around. She even sometimes assigned 

officer-in-charge to disseminate the instructions to their 

classmates. 

―…Before giving the discussion, I give instructions 

per section so that they know that I am already present. I tap 

the officer-in-charge or leaders and give instructions.‖ 

Given these statements, these lead to the idea that in 

the student-centered classroom, teachers meet the four 

sections first before discussing to one section. It has been 

noted also that teachers made it sure that all students 

understood the instructions given. Moreover, teachers 

provided guidance to students who were not on track on the 

lesson.  

The teacher served as facilitator inside the 

student-centered classroom. He sets the focus of learning at 

the very beginning and guides students throughout the process 

(Gordon & et al., 2001).  

In creating a conducive environment of a 

learner-centered classroom, teachers should make efforts on 

how to manage the class by coming to class on time, attending 

classes and running the class instruction as planned which are 

pre-requisite for effective learning to take place (EQUIP, 

2006). 

Aside from meeting the classes on time and 

providing instructions, one of the activities that the teacher 

has to do is checking the attendance of the students. School 

attendance is a baseline determiner of the success of the 

students. The attendance rate is needed because when they go 

to school regularly, they more succeed in academics. There 

will be no difficulty among the class and the teacher to build 

the class’ competencies and relationship even if there will be 

many students who are frequently absent (GreatSchools Staff, 

2019).  

In connection with this, Teacher A is already inside 

one class, one of the activities mentioned by the teachers is the 

checking the attendance. This helps them in monitoring the 

students. Teacher A explained: 

―…I monitor their attendance and performances 

through checking of their scores in the formative records since 

the student activity sheets have to be recorded every day.‖ 

This monitoring done by the teacher includes the 

student’s attendance, performances, test scores, formative 

records and activity sheets. Moreover, they draw the attention 

of the students and investigate the reasons of absences, 

misbehavior or poor performance. One teacher quoted, ―I ask 

the students about what happen to the class. I understand their 

behavior because they have family problems, financial 

problems and even peer problems.‖ This results to teacher 

understanding the sources of students’ misbehaviors like 

family, financial, peer problems. 

Understanding the reasons of the misbehavior or 

poor performance of the students provides an important role 

in the success of the students. Considering the needs of the 

students as central to the design and delivery of instruction is 

one of the most commonly observed attributes of 

student-centered education (Pillay, 2001). 

Weinstein, Curran, and Tomlinson-Clarke (2003) 

explained that in order to be culturally responsive, a teacher 

must acquire "cultural content knowledge".  The teacher must 

learn, for example, about his/her students' family 

backgrounds, their previous educational experiences, their 

cultural norms for interpersonal relationships, their parents' 

expectations for discipline, and the ways their culture treat 

time and space. 

In making sure that the needs of the students are met, 

teachers often communicate the performance of the students 

to their parents. Teacher H mentioned ―I called up the 

attention of the parents to come to school and discuss the 

performance of their child‖. However, some students do not 

give correct contact information of their parents that is why 

some teachers have difficulty contacting their parents and 

opted to other options just like Teacher I. She said,‖ I inform 

the parents through chat the problems of their child since the 

number given by the student is incorrect‖. True enough, in the 

Nellie Mae Education Foundation report of Reif, Shultz and 

Ellis (2014), parent-teacher conferences are highly effective 

mechanism to help parents grasp a competency-based grading 
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system. In this way, parents will be aware of their roles in 

helping their children learn in school. Parent-teacher 

conferences connect the home and school. This provides 

avenue for the teachers to understand their students better.  

Another important concept that came out is how the 

teachers collaborate with each other to monitor and help the 

students. Oftentimes, subject teachers relay the information to 

the advisers about the problematic students. One teacher 

mentioned: ―I checked the attendance and follow-up the 

students especially those who have consecutive absences. By 

executing this, you can keep track of the students and make 

necessary actions like calling the attention of this student or 

coordinate with the adviser for monitoring‖. 

Teacher Collaboration is a key factor in improving 

student learning. Once there is collaboration among teachers, 

there will be a positive school and student outcomes (Poulos, 

Culbertson, & Piazza, 2013). Teacher discusses with the other 

teachers on how they can help and contact the parents of the 

students so that the students will receive any help he wanted. 

2. Developing Classroom Climate and Culture 

 This section presents the significant statements, formulated 

meanings, cluster themes that constitute to the classroom 

climate and culture. Classroom climate is a broad construct, 

made up of students’ feelings about their instructor and peers 

(Barr, 2016). The   classroom   culture   represents,   from   a   

psycho-sociology point of view, an important feature of a 

social and learning group. This is a dynamic ensemble where 

there are developments   taking   place, multiple   formative   

processes subordinated to the teaching, learning   and   

assessment activities (Fat, 2015). 

 Classroom climate and culture cover the following sub 

themes namely: cultivating interests and attention, 

encouraging focus in learning, promoting confidence, using 

of positive reinforcement, providing reinforcement through 

positive feedback, learning through examples and 

questioning, motivating students to learn and exploring 

real-life applications. 

 One of the importance of a positive learning environment is 

considering students perform better in their schoolwork. The 

school environment mostly influences the student’s 

performance. It sets its own pillars that promote students’ 

positive learning. Moreover, if love and care are present in a 

school set up, then good outcomes will be obtained (Sithole, 

2017). 

 Interest is considered a powerful motivational process 

provides energy to learning, guidance to academic and career 

trajectories, and essence to academic success. Interest is both 

a mental state of attention which affects toward a specific 

object or topic, and an everlasting predisposition to reengage 

over time. Stimulating interest can contribute to a more 

engaged, motivated, learning experience for students 

(Harackiewicz, Smith, &Priniski, 2016). 

 One of the teachers mentioned: 

 ‖I think learning will take place if students are actively 

engaged or participating inside the classroom. They are 

actively engaged inside the classroom if they have the interest 

and attention wherein nobody will roam around if not 

necessary.‖ 

Once student is interested and attentive, he definitely has the 

focus in learning. Having focus is very essential because it is 

the access to the different forms of thinking such as 

perception, memory, learning, reasoning, problem solving, 

and decision making. Without good focus, these forms of 

student’s thinking will be affected and students will not be as 

effective in their work. They will not have concentration on 

the right things or become distracted, affecting their 

capability of getting the work done (Taylor, 2014). 

True enough when there is focus, learning will take place. One 

teacher said, ―Everyone is focused with the task given and in 

discussion time, they are able to answer the question that I 

asked to them.‖ When students give focus on the task on hand, 

the better that they could think on how to do it and finish the 

task on time. 

Another sub theme is the promoting of confidence. When 

students have more confidence, there will be sense of 

belongingness among students. With this, they will gain more 

responsibility and will eventually build positive outlook in 

school (VanHuosen, 2013). 

Teachers need to provide venue where the students develop 

their confidence. One way of boosting their confidence is 

appreciating their work. Here’s an excerpt from one of the 

teachers: 

―Yes, because students really need appreciation even if they 

are not good in the particular subject, it is better it can boost 

their confidence that I am good in Mathematics. One way or 

another, it really helps students in their confidence. Actually, 

it makes them more responsive especially if I give instructions 

to them.‖ 

Another is the giving of positive reinforcement. Otero and 

Haunt (2015) mentioned that one way to ensure the best 

learning environment outcome is to encourage our learners 

through positive reinforcement. Students learn to self-monitor 

themselves, manage their time, set goals, and self-evaluate 

through the reinforcement of the teacher.  

In addition, once students are motivated enough, they will 

definitely ask questions where their curiosity is being ignited. 

In the student-centered classroom, asking questions is very 

visible. Teacher A exclaimed:‖They will ask question 

especially when topics are not so familiar to them. In Filipino, 

they asked questions like the meaning of a Filipino term so 

that they can relate to their previous knowledge and then they 

realized‖. Teacher B added: ―…so I’ll ask them if there will 

be questions about the lesson so that’s the time they will raise 

their questions and sometimes even if I am teaching in the 

third or fourth section, there are some students or the mayor 

will go to my class and ask me if there are some clarifications 

about the lesson‖.  

This is supported in the inquiry-based classes which is an 

off-shoot of the student-centered philosophy. In this type of 

classes, teachers will be regarded as catalysts who act largely 

through guiding questions (Juntunen&Aksela, 2013). In this 

class, the teacher is not an information provider or classroom 

controller. Rather, they act as facilitator and coach and model 

the problem s(Yukhymenko, Brown, Lawless, Brodowinska, 

& Mullin, 2014). 

3. Providing Support for Learning 

 This section shows how teachers provide support for 

learning. As perceived by the teachers, a learning support 

should scaffold learning. Scaffolding learning is very evident 

in the student-centered classroom of SWU PHINMA. The use 
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of the Student Activity Sheets (SAS) is the main ingredient 

why student-centered learning occurs. It contains activities 

that contain different parts. These are: Writing the lesson 

objectives, Review or Lesson Preview, Writing of Concept 

Notes, Developmental Activities, Guided Practice, 

Independent Practice, Closure Activity, Enrichment Activity 

and Explore Activity.  

Students have to write first the objectives of the lesson. These 

are specific, measureable, attainable, result-oriented and 

time-bounded (SMART) statements describing what students 

will know and be able to perform at the end of the lesson. 

These are taken from the DepEd curriculum guide.   In the 

Review Exercise, students answer questions that are in 

relation to the previous topics they had.   

After the lesson objectives, review or lesson preview comes 

next. This could be a review of a specific lesson of previous 

day’s work or pre-requisite course/ lower grade level subject 

to gauge student’s mastery level; a review of a past lesson to 

activate students’ prior knowledge and a review of a 

particular skill for practice purposes.  

Concept notes writing is the next part after the review/lesson 

preview. This part shows the notes that students will copy 

(Copying of notes can happen before or after content 

presentation/modeling. The notes should include questions 

that will require students to think about the content. This 

could be useful in doing the remaining activities. 

 In the developmental activity part, organized and focused 

lessons that show the steps, process, or procedure to develop 

the lesson are given. After this, the guided practice comes 

next. In the guided practice, short individual and collaborative 

activities to give students opportunities to apply what they 

have learned and to develop skill. During guided practice, 

students may receive coaching and feedback from either peers 

or teacher. This is opposite in the independent practice. In the 

independent practice, there’s individual activity without 

teacher/peer guidance which also serves as a continuation of 

the guided practice. This also provides an exercise for the 

students to apply what they’ve learned independently. 

 After the independent practice is the closure activity. This 

activity brings closure to the lesson.  Students may be required 

to give a summary of the lesson; list questions they want to be 

answered; give specific applications of the concepts learned; 

etc. Additional two parts are added to the Student Activity 

Sheet (SAS). These are Enrichment and Explore activity. 

Enrichment activity is an activity designed for distributed 

practice and cumulative practice.  This provides students with 

multiple practice attempts, in order to address issues of 

retention as well as automaticity. This aims to provide more 

exercises for more deliberate practice to help the students 

master the skills and concepts they’ve learned. 

 The last part is the explore activity. Explore activity is an 

activity designed for students to appreciate more their lesson 

and pursue applied and higher learning. Effort should be 

observed to ensure that the activity is interesting and a reward 

in itself for students who show diligence in doing class 

activities. This activity may be additional information or an 

opportunity for the students to read more or do a research that 

will make the lesson more interesting for them.  

 All these activities contribute to the learning of the 

students. This also promotes independent learning. One 

teacher mentioned: 

 ―…It’s really useful to have SLAS because it’s independent 

learning wherein students can learn on their own especially 

cooperative learning because of course Mathematics is not 

easy for them since more of the students really have hard time 

in Mathematics so it’s better if they can help each other even if 

I am not around since I am in the other section for the 

discussion.‖ 

 With the student activity sheets, students answer the 

activities as instructed. It provides an avenue for them to do 

things on their own. Aside from that, it scaffolds learning 

which makes them become independent learners.  

 Another teacher mentioned that ―Student Activity Sheets 

are provided. It gives the learner ways easier than what it is 

used to since the notes are there already and a lot of activities 

to further their knowledge. The SAS already have a lot of 

activities and the student’s role is to complete the activities 

with the support and help of the teacher and classmate.‖ 

 It has been noted that all activities under the activity sheets 

are aligned to the lesson objectives, meaning to say, activities 

are well-crafted in compliance with the Deped standards.  

 Since majority of the time the teacher is not in the class, 

participation by students through individual oral work is 

limited. However, student’s participation is shown in 

answering and accomplishing all the activities in SAS. One 

teacher narrated, ―Answering the SAS shows participation 

because they also got to discuss their answers during group 

discussions. We have oral participation where they give their 

stand or opinion on a particular matter‖.  

 ―They answer everything whatever is on their activity 

sheets. They copy the concept notes, lesson objectives on 

their SAS. I believe that when they write more or copy more, 

there will be more retention of learning,‖ she added. Copying 

of the concept notes is indeed very important since this gives 

better retention of the concepts discussed, better retention, 

better learning. It is supported by the fact that those students 

who take more course lecture notes in general are higher 

achievers (Kiewra, 1985).  

 In a student-centered classroom, students were responsible 

for their learning; using and answering activity sheets, not 

guides, the syllabus and the assessment structure. It was found 

out as well that because of this, it promoted the self-esteem of 

the students (Wilkinson, Treagust, Leggett, & Glasson, 

1988). 

 Aside from this printed material, technology also plays a 

vital role in learning in a student-centered environment. 

Doubtlessly, technology has been playing an essential role in 

every walk of life. With technology, most of the manual tasks 

if not all can be automated. Also, with the help of modern 

technology, complex and critical processes can be executed 

with ease and greater efficiency. Significant changes of one’s 

life have been noted because of technology. Education arena 

has been transformed by technology as well. Its importance in 

schools cannot be ignored. One of the impacts of technology 

is that imparting of knowledge and skills to students by the 

teachers has become easier due to computers and other forms 

of technology. Teaching and learning process becomes more 

fun and enjoyable because of the use of different 
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technological forms and applications (Raja &Nagasubramani, 

2018).  

 In the study of Means and Olson (1995), they found out that 

the effects of using technology included enhancement of the 

work of the students, more motivation among students, 

development of self-esteem among students and the shifting 

of roles of the students and the teachers.  

 One form of this is the use of calculators in Mathematics. 

One teacher mentioned ―And the calculator, since my topic is 

Probability and Statistics so they need to have calculator 

because it is not easy to solve without calculator. It should be 

prepared as well together with the SAS‖. 

 Students learning becomes effective when their teacher 

supports his/her explanation with instructional aides, when 

students themselves got an opportunity of learning by 

manipulating the simulated or real tools that experts  in the 

real world are using (So, 2002). 

 Because of the use of technology, learning is no longer 

limited within the four walls of the classroom. Learning can 

be accessed by students anytime and anywhere. As discussed 

by Kaput (2018), by providing options for anytime, anywhere 

learning, school is being responsive to the needs of their 

students. 

 Lastly, in a student-centered approach, students need to 

have unrestricted access to learning materials such as 

textbooks, worksheets, handouts, laboratory equipment, 

models and the like so that they may learn through interacting 

the learning materials (Hunde, 2009). 

4. Employing Appropriate Pedagogy 

This section presents the perception of the teachers 

towards employing appropriate pedagogy. One of the 

essential factors under pedagogy to consider the success of 

your instructional activities is the reinforcement. Once there is 

a positive reinforcement, motivation among students will also 

occur. Student-centered pedagogy defines successful teaching 

in terms of student learning—and a necessary condition of 

learning is the motivation to learn. Student motivation is 

particularly important in learner-centered pedagogy, because 

the active, engaged learning envisioned in learner-centered 

pedagogy is hard work (Green, 2015). 

 Positive reinforcement does not only limit to students but 

also to teachers. Teachers collaborate in order to achieve the 

success they have set for their students. Another reason why 

teachers collaborate is they plan together how they will 

improve the activity sheets and discuss the coverage of the 

lesson. As one teacher said: ―I collaborate with the other Math 

teachers to know the topics to be collated, lumped or clustered 

in order to meet the expected competencies‖. 

Teacher collaboration is also visible in the system. 

Teacher collaborates with other Math teachers to agree on the 

topics to be collated, lumped, or clustered to meet the 

expected competencies. This collaboration makes them create 

a professional learning community (PLC) where openness 

and coordination take place. Professional learning community 

is another form of teacher collaboration. When there is 

collaboration among teachers, student learning also improves. 

Schools that are more collaborative have been shown to have 

stronger academic outcomes than schools that are less 

collaborative (Schleifer, Rinehart, &Yanisch, 2017). 

All teachers have agreed that group activities have 

been observed in their student-centered classroom. Here’s an 

excerpt of the responses of some teachers: 

 ―I do sometimes group activities and think-pair-share 

activities. Since majority of the time is students’ work, it 

would be boring if they work on their own all the time. I pair 

them so that they are not only learning but also camaraderie in 

each other. Majority of the students are into the activities, 

because they are helping with each other at the same making 

learning easier.‖ 

Another teacher added: ―They are more engaged 

especially in doing group tasks. When they are engaged, I can 

say that they are also motivated and encouraged. Groupings 

boost their confidence since they have each other to rely on. 

They are also committed to learning. I see this when they are 

given tasks and they are eager to do it and go directly to their 

groupings and plan the work. They are also excited to present 

their work.‖ 

 Passman (2002) applied the student-centered teaching 

approach to teaching social studies to 5th-graders. It was 

found out in this approach, students worked in a small group. 

The teacher covered the curriculum first; the students chose a 

question, did research and discovered the answer, prepared 

the report and gave the presentations in class (Passman, 

2002). 

 It is clearly stated that students do most of the work. It 

develops students to be independent learners. They look for 

information, have their research and present it to the class. 

This is discovery learning. 

 In his study, Wallhead (2004) used a peer-assisted method 

in teaching college. The method was effective in developing 

the participants’ knowledge of lower complexity content, but 

was not effective in developing their higher order content 

knowledge due to the inability to elaborate content 

(Wallhead, 2004). 

 Using pairing of students in order to teach one another with 

academic skills is shown in an instructional strategy known as 

peer tutoring. It has been used successfully across different 

types of students, subject disciplines, educational settings, 

and grade levels (Ginsburg-Block, 2005). 

 In a student-centered classroom, peer tutoring helps 

students learn better since they become more comfortable 

with the language that they are using. One teacher mentioned: 

‖Sometimes, it’s dyad or groupings since I know that there 

some students who are fast learners and are that fast so instead 

of doing the more talk, I used to let the students teach their 

classmates, in a way that they can understand it in their own 

level because there are some students that it’s not always the 

teacher who is the source of learning, sometimes it’s their 

peers.‖ 

 Teachers recognize the importance of student talk inside 

their classroom. It is a way of helping students excel and use 

their strengths to mentor or coach their classmates. 

5. Designing Contextualized Learning 

 This section shows the theme on contextual learning. As 

perceived by the teachers, the student-centered classroom 

makes learning easier if the problems and examples given are 

in real life context. Here’s an excerpt of one of the teachers: 

 ―I motivate them to solve problems by telling them the 

importance of solving these problems. I give problems which 



 

Learning in a Student-Centered Environment 

                                                                                      32                                                                                 www.ijntr.org 

are in reality. For example, in electricity, I used samples that 

are reality-based like they calculate the amount they will pay 

for their electrical consumption. This will give them a picture 

and will help them retain the concept.’ 

 In one of the methods of the student-centered approach, 

problem-based learning requires groups of students to explore 

real-world problems. This increases the students’ 

performance, enhances science content knowledge and 

improves critical thinking (Burris &Garton, 2007).  

 Though teaching for real world application is critical to the 

instruction of mathematics, it is important that teachers 

consider what ―real life‖ constitutes for students (Pogrow, 

2004).  If a teacher tries to incorporate math and uses 

situations that students are not aware of due to a student’s 

cultural background, socio-economic status, background 

knowledge or life experiences, the notion of real life 

application could be irrelevant and more confusing than 

helpful to students (Pogrow, 2004).  

 According to the survey conducted by UMass Donahue 

Institute (UMDI), educators found that students are more 

focused on their work when it is relevant to them—when they 

make critical decisions about what to learn and how to learn it. 

Acknowledging that teachers may cover less curriculum 

content in an SCL environment than in a traditional setting, 

some respondents asserted that such approaches increase 

students’ depth of understanding and their ability to retain 

information. Teachers reported that their students remember 

the projects they complete and the information they learn in 

the process because of the connection they have to topics they 

pursue (Reif, Shultz, & Ellis, 2015). 

 When students can connect new concepts to the real world 

capitalizing their own experiences or the experiences their 

teachers provide to them, majority of them learn best (CORD, 

1999). 

6. Assessing Student Learning 

 This section shows the perception of the teachers of 

assessment in the student-centered classroom. What 

dominates among the answers of the teachers is the idea of 

providing students an opportunity to do peer or 

self-assessment.  

 According to Allal (2010) and Andrade (2010), there are 

different processes done in a student-centered assessment. 

These include the active participation of students in setting 

goals for their learning and growth, monitoring their progress 

toward those goals, and determining how to address any 

learning gaps. This is also called self-regulated learning 

where students have the ability to manage one’s own learning 

and growth which is a key type of expertise needed for 

21st-century life and career success. There are different 

classroom assessment practices that do not help only students 

to learn core content knowledge, skills and values but also to 

develop important self-regulatory habits. These are 

self-assessment, peer assessment, and portfolios.  

 One teacher mentioned,‖ I checked their participation in 

the group by asking them to grade their group mates about 

their performance in that group. That is peer assessment. This 

will encourage them to really participate and contribute in the 

group activities.‖  

 Another teacher added: ―Formative assessments, I let them 

check their own paper and go over about the mistakes they 

have committed. This will allow them to reflect on what went 

through with their answers and make them more responsible 

in correcting their own mistakes and give them the time to 

plan for the next exams so that they won’t get the same 

mistake again. It is also important they can assess how far they 

have learned and will have them the idea on what to focus for 

the next tests.‖ 

         In having self-assessment, more realization can be 

drawn and better retention will take place. Studies are 

conducted to examine the effects of self-assessment in a wide 

range of content areas, including writing (Evans, 2013). 

Results of these studies suggest that student achievement and 

learner autonomy can be promoted by self-assessment. 

Self-assessment has been accepted and adapted by the 

students with positivity, but they report also that they are 

needing support and practice to reap the full benefits of the 

process (Andrade & Du, 2007). 

 Peer assessment helps students who are engaged in the 

process identify strengths, weaknesses, and target areas for 

improvement among each other. Keith Topping mentioned 

that peer assessment happens anywhere. It can happen both 

inside and outside of school and across different times and 

contexts, leading to the development of valuable skills from 

metacognitive, personal, and professional aspects. Similar to 

self-generated feedback, peer feedback is available in much 

greater volume and with greater immediacy than is teacher 

feedback (Topping, 2017). 

 This is evident of what the teacher has said, ―For my 

Writing class, after I ask them to do Literary Fair wherein they 

will handle their literary piece without their names. After that, 

they will read and critique the paper they have. They will 

grade and rate them and choose their top 3 best works. 

Afterwards, they share it to the class their reasons why they 

chose these works. Then after this, they will select the Top 10. 

This activity encourages more students to do better in writing. 

Others are really committed to produce good write-ups.‖ 

B. Student’s Perspective of Learning in Student-Centered 

Classroom 

 This section provides the learning experiences in a 

student-centered classroom as perceived by the student. There 

are six dimensions crafted from the answers given by the 

students. These are developing classroom climate and culture, 

managing student behaviors, employing appropriate 

pedagogy, providing support for learning, developing 

classroom climate and culture, , designing contextual learning 

and assessing student learning. 

1. Developing Classroom Climate and Culture 

 This scetion presents the experiences of the students in a 

student-centered classroom under the classroom climate and 

culture. Based on the answers of the students, it is very 

obvious that classroom atmosphere plays a vital role in 

learning. There are answers that talk about the connection and 

the relationships they have formed inside their classrooms. No 

conflicts have been noted thus providing a peaceful 

atmosphere to everyone. Here some of the excerpts from the 

answers of the students.  

 ‖I think no one is in conflict since we already learn that it is 

collaborative learning. We discuss our opinions. We divide it. 

So that everyone helps. I learn in group activities to adjust to 

people. This also enhances our socialization and 
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communication skills. We boost our confidence as to how we 

approach people.‖  

Another student discussed, ―It is really helpful because it will 

make us do well if they comfortable with the people they have 

in a group. If they don’t like their groups Sir, others will not 

cooperate and will do individual work. Not excellent 

collaboration if we are not comfortable with our group.‖ 

 Having a conducive, relaxing and non-threatening 

environment is a prerequisite for an effective learning to take 

place (MOE, 2005). It is very true that when students are not 

threatened in their classroom, they will feel comfortable. One 

student exclaimed, ―Our room has no conflicts. There is 

interaction with each other and it feels us home and learns 

more.‖ 

 With a non-threatening environment, students will not be 

afraid to speak out and volunteer to do tasks according to his 

interest and strength. This will also allow them to speak and 

stand on their voice and choice. According to Moustafa et al., 

(2013), in a student-centered classroom, teachers have to 

motivate and welcome student autonomy and create a 

comfortable atmosphere where students can express 

themselves. (Moustafa, Assaraf, &Eshach, 2013). 

 Moreover, once students are able to express themselves, 

they build the trust for themselves. Once the trust and 

confidence are already formed, students won’t do any act that 

can destroy their reputation. In a study conducted by Spurlock 

(2001), he found out that students who felt a sense of 

autonomy were not likely to cheat on tests and had high test 

scores. 

2. Providing Support for Learning 

 Table 2.2 presents the support of learning as perceived by 

the students. Support of learning includes the visual aids, 

online applications and technology used by the teachers e.g. 

TV. The importance of the use of visuals most especially 

pictures are recognized by students. One student exclaimed,‖ 

we learn easier if there are pictures so that we clearly see the 

parts of the plants, tissues etc. It is better learning since we 

realized right away.‖ 

 Aside from pictures, students noticed that teachers also 

used different forms of instructional materials. ―Our teachers 

use visual aids. They use the TV for presentations which 

include the videos, pictures and texts‖, one student added. 

Different forms of instructional materials make learning more 

meaningful. These are representations of a range of materials 

which can be used to increase the range of vicarious 

experience' of learners in a teaching and learning situation. 

The use of the different kinds of instructional materials to 

explain one particular concept must also take into 

consideration the individual differences among the learners 

(Samuel, 2009). 

3. Employing Appropriate Pedagogy 

 This section presents the learning routines and 

opportunities or the appropriate pedagogy experienced by 

students in a student-centered classroom. It is very obvious 

that most of the students’ works is on group activities. Group 

activities have a greater impact on student learning. It 

promotes more collaboration and communication on a 

particular topic. It allows students autonomy in selecting their 

group mates. As what one student answered, ―We answer the 

activity sheet. We discuss the group work which takes most of 

our time. Groupings will be sometimes chosen by the students 

and sometimes, it’s given by the students. We have the 

independence and freedom to select our group mates.‖ ―For 

me, it sis good. Since we are now in Grade 12, we really have 

to master and learn time management‖, she added.  

 Aside from promoting autonomy, students also become 

motivated to learn since they are given roles to perform in a 

group. Here are some excerpts of the students: 

―Everyone is helping inside our class. I am motivated to really 

learn and do stuff since I want to go to bigger universities.‖  

―We also need someone to lead per group. Our classmates 

don’t take it as a disadvantage. It is easy to gain support from 

people/classmates. Responsibilities are shared and we see 

everyone working without hesitation.‖   

 Because of group activities, we are able to showcase our 

intelligence. We become confident and we are building trust 

to ourselves since we are given a responsibility. Students 

exclaimed, ―In group activities, I am assigned to do the 

presentation. I’m in charge of the coding. I am in charge of the 

design of the system. I am doing the budgeting and technical 

editing.‖ 

 According to Cipeland (2005), critical thinking skills can 

be promoted in the student-centered methods of teaching. 

These incorporate several learning styles, cooperative 

activities, simulations, technology and so much more 

(Copeland, 2005). Recognizing students and giving them 

opportunity to have input on the teaching-learning activities 

give students a responsibility to promote their self-learning 

and come to class prepared (Zabit, 2010). 

4. Designing Contextual Learning 

This section presents the contextualized learning 

perspective of the students in a student-centered classroom. It 

is noted that students recognize the examples and problems 

given by their teachers which are timely, relevant, practical 

and real-life based. One student said that, ―In our performance 

tasks, very practical activities were given. These are those we 

can relate to and where our skills can be applied.‖ 

 With the real-life examples given, the students are able to 

learn easily. One student mentioned, ―When our teacher gives 

the examples, he makes sure these are real-life. We imagine 

ourselves what really is discussed. It’s helpful to us in 

applying this to situations.‖ 

 True enough, student-centered class environment helps 

students to apply content knowledge to a practical real world 

problem (Zabit, 2010). Students believe that knowledge is 

retained if these are related to life applications. This is 

supported by the idea of Freire (2010), in the sense that 

students learn by integrating theoretical and practical 

knowledge simultaneously. It also illustrates that students 

learn better in student-centered class atmosphere, because 

students learn better by doing rather than hearing. Moreover, 

this opportunity of linking theory with practice goes beyond 

acquiring theoretical knowledge and encourages students to 

reflect upon and use their knowledge into practical situations 

in the future (Freire, 2010). 

5. Assessing of Learning 

 This section presents the assessment of student learning as 

perceived by the students in a student-centered classroom. 

Students agreed that they have daily activity sheets to be 

answered and submitted to the teachers. This can be checked 
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by themselves or by their teachers. Regardless of who 

checked the paper, the important thing is it’s given back to 

them. It has been noted that students are given the chance to 

reflect on their learning through the scores they got. They 

think of ways on how they can improve next time such that 

they won’t commit the same mistakes. One student shared, ―I 

learn from my mistakes. I go over with my paper about the 

part which I got wrong and check the correct answer. This 

helps me so that next time, I will be wrong again‖. Another 

also exclaimed, ―We learn in a group at the same time we 

learn individually. We learn by our mistakes. We reflect in 

our mistakes and we learn.‖ 

 Learning should be enhanced through the involvement of 

students in assessment and their role in designing the course. 

Numerous challenges are associated assessment in general. In 

his paper, Black (1999) discussed issues about assessment. 

These are over emphasis on marks to the deterioration of the 

learning process; comparison of students with each other 

fostering unnecessary competition over personal 

improvement; and students taking responsibility for their own 

learning. Moreover, self-assessment demands sincerity; 

integrity; honesty; recording skills; time keeping skills; ability 

to follow instructions; paying attention to details; and 

independent thought. Within a model of self-regulated 

learning, Butler and Winne (1998) locate the giving of 

feedback, where the learner assumes responsibility for his/her 

improvement.  

 Another kind of assessment that is dominant also in the 

answers of the students is the peer assessment. ‖We have 

teachers wherein the leaders will have a chance to rate the 

work of the group and the performance of my group mates, 

―shared by one student. Students do their best since their 

classmates rate their work. Peer assessment involving writing 

and using marks, grades and tests had shown positive 

formative effects on student achievement and attitudes. These 

effects were as good as or even better than the effects of 

teacher assessment (Topping, 2017). 

 Lastly, students also take into account the variety of the 

assessment tools given by the teacher. Since this is varied, 

teachers can see the clear picture of how far their students 

learn. This practice becomes fair since not all are only good in 

paper and pencil test. In the schools using case study method, 

varied and multiple approaches are being employed by the 

teachers to assessing individual student progress over time, in 

real time settings, and in a variety of contexts. Those students 

who are not performing well in certain activities or tasks are 

given opportunity to demonstrate their learning in others. 

These varied assessments also draw out information on 

students’ ability to transfer learning to new situations. Ability 

to transfer learning is a skill emphasized as important to 

learning to learn and on how student understanding might be 

corrected or deepened (Center for Educational Research 

Innovation). 

 

 

 
Figure 1 

Dimensions of Learning 

in a Student-Centered Environment 

 

The diagram shows the dimensions of learning in a 

student-centered environment. As shown in the figure, there 

are six dimensions of learning in a student-centered 

environment. This is already a consolidated report of the 

perceptions of both teachers and the students. The only 

dimension that is not seen among students is managing 

student behavior. 

Student-centered learning is defined as an approach 

to learning in which learners choose not only the content of 

their course but also of how and why this blossoms their 

interest (Rogers, 1983). In simple terms, the learning 

environment has put emphasis on the responsibility of the 

learner and the essence of activity as its heart which is 

opposite to the emphasis on instructor teaching (Cannon, 

2000). 

 

Managing student behavior 

Managing student behavior is one of the activities 

that the teacher does in a student-centered environment. In 

managing student behavior, a teacher has to show 

accountability and authority to students. According to 

Marzano&Marzano (2003), dominance is characterized as the 

ability of the teacher to provide clarity on the purpose and 

guidance regarding both academics and student behavior. 

This contrasts with the more negative connotation of the term 

dominance as forceful control or command over others. 

Teachers can establish exhibit appropriate dominance by 

establishing clear behavior expectations and learning goals 

and by exhibiting assertive behavior. By providing clear 

instructions to students, teachers are able to provide clear 

behavior expectations.  

Once misbehavior occurs, teachers suggest that they 

need to identify first the reasons and sources of the student’s 

misbehavior rather than being reactive to it. This provides 

them the chance to think of ways on how to help the student. 

Marzano and Marzano (2003) noted that school may be the 

only place where the needs of many students who face 
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extreme challenges are addressed. Classroom teachers are 

demanded by the schools in addressing these severe issues 

even though this task is not always considered a part of their 

regular job. They found that the most effective classroom 

managers did not treat all students the same; they tend to use 

different teaching strategies considering the different types of 

students. On the contrary, ineffective classroom managers did 

not appear emphathetic to the diverse needs of students. 

Awareness to different causes of misbehavior and appropriate 

actions for the misbehavior can help teachers build strong 

relationship to diverse students (Marzano&Marzano, 2003).  

Also, when the student’s behavior is out hand, it is 

but timely to communicate with the colleagues and/or parents 

of these students to get help that is needed. Misbehaviors of 

the students as discussed by the teachers include irregularity 

in attendance, ss performance, peer problem etc. These are 

reported to the parents and the teacher-adviser so that proper 

actions will be made. Because of such, this allows the parents 

to get involved in their child’s education. This is supported by 

the study of Chohan and Khan (2010) which discovered that 

parent’s contribution to their children’s education has a 

consistent and positive effect on academic achievement and 

on the self-concept and change of behavior.  

 

Employing appropriate pedagogy 

The ultimate goal of the student-centered classrooms 

is for students to gain independence and make decisions about 

their life-long learning (Pai&Mallya, 2016). To achieve this 

independent learning, it is evident that in most classrooms, 

group activities are being employed. Group activities show 

how students collaborate and coordinate with each other to be 

successful of the learning goals set for a particular session.  

In a student-centered learning environment, students 

are encouraged to learn independently, with the appropriate 

guidance from the teacher as it becomes necessary. We adopt 

teaching methodologies that provide our students with 

opportunities to do independent work, either alone or in a 

group. The desire to learn much more than what the teacher 

presents in class drives the students to read, to do research, 

and to discuss on their own. Collaboration is a prime feature 

of a student-centered learning environment. Students share 

information, help each other out and provide support for each 

other’s learning. While students are driven to learn 

independently, they also enjoy working with classmates 

because they actually see for themselves that many heads are 

better than one (Ang, Gonzales, Liwag, Santos, & Yu, 2001). 

 

Developing Classroom Climate and Culture 

In a student-centered environment, students and 

teacher create the relationships that can make experiences of 

both meaningful and memorable. Learning activities in a 

student-centered environment allow for a maximum of 

student choice, control, and regulation. They should promote 

students’ acceptance of personal responsibility for their 

actions through the exercise of personal choice and 

decision-making (within the appropriate course parameters). 

Opportunities for strategic choice making also help develop 

student competence and self-discipline, while the teacher’s 

role as guide, facilitator, and supervisor remains critical (Ang, 

Gonzales, Liwag, Santos, & Yu, 2001). 

Moreover, all planned learning activities must be 

infused with the goal of promoting our students’ ―inner 

cultivation‖ of their person and growth in the human qualities 

of compassion, caring, sensitivity, good faith, and 

authenticity. 

Once we listen to our students more often, we create 

an atmosphere where love and care dominate. This helps them 

feel safe and secured. Once the environment is safe, learning 

will take place.  

 

Providing support for learning 

It is true that students learn by doing provided that 

there are authentic and relevant learning materials (Surikova, 

2008). Students’ learning becomes effective when their 

teacher supports his/her discussion with instructional 

materials. These instructional materials are useful not only for 

putting students hand and mind in action but to make the 

lesson immediate, tangible, relevant and motivating for 

students’ learning (So W. , 2002). 

As presented, these instructional materials include 

the use of visuals, video, audio and other multi-sensory 

materials, activity sheets and worksheets that enhance 

learning. Also, this includes the integration of the different 

forms of technology which supplements learning.  

 

Designing contextualized learning 

Classroom tasks and activities that connect with 

students’ interests, needs, and personal goals, and are 

considered important within the accepted domain of the 

course, will make learning more meaningful, and therefore 

intrinsically motivating. Learning occurs best when what is 

being learned is relevant and meaningful to the learner. 

Designing such tasks requires, however, that we get to know 

our own students well — what they are interested in, what 

they are capable of (Ang, Gonzales, Liwag, Santos, & Yu, 

2001). 

Moreover, attention, focusing, critical and creative 

thinking are necessary processes for lifelong learning. 

Teaching methods and learning activities that increase the 

students’ power of concentration and elaboration on the 

material inside and outside of the classroom, facilitate the 

development of lifelong learning strategies. 

The main goal is to provide opportunities for the 

students to apply their knowledge and transfer their skills into 

a more meaningful result. This is achieved by providing 

learning experiences and challenges framed into real-life 

situations which are relevant and timely to the needs of time. 

This is what we call contextualized learning.  

Contextualized learning links the learning of 

foundational skills with academic or occupational content by 

focusing teaching and learning squarely on concrete 

applications in a specific context that is of interest to the 

student (Gavilan College).  As Moltz (2010) remarks 

contextualization is a form of "deep learning" which aims to 

make the learning process profound, objective and 

meaningful through placing the target language in a vivid and 

realistic situation (Moltz, 2010). 
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Assessing Student Learning 

Students reflect on what they have learned and how 

they went about learning this. It is important to note that our 

students need to be constantly nudged to assess their own 

work and adjust their goals and behavior accordingly. In this 

event, students conduct self-appraisals and peer assessments 

to determine whether or not they are achieving their 

objectives (Ang, Gonzales, Liwag, Santos, & Yu, 2001). 

In this event, we monitor our students’ work and 

provide feedback. This becomes their guide in determining 

individual success or failure as well as in defining areas where 

learning methods need to be improved by teacher and student. 

Moreover, results should be communicated to students so that 

they can plan for remediation and other means of 

improvement. 

 

CONCLUSION 

 

 This study concludes that their lived experiences had 

influenced the learning in a student-centered environment. 

The identified dimensions of learning were authentic areas 

that can be used in designing a student-centered classroom. 

Learning could not only be seen in one side. It is a two-way 

process which involves the participation and experiences of 

the students and teachers.   

 

ACKNOWLEDGMENT 

 

 His journey of successfully completing this dissertation 

would not be made possible without heavenly intercessions 

and the valuable contributions of significant people from 

whom he owed his gratitude and success. 

  

Special gratitude and thanks to the Almighty God, 

the Holy Spirit and the Blessed Virgin Mary for blessing and 

paving his way to success. 

 

Dr. Maria Nancy Q. Cadosales, dissertation adviser, 

for readily sharing her expertise, time and dynamism and for 

believing in his capability that inspired him to complete this 

tedious piece of work. 

 

His sincerest thanks and appreciation to the 

dissertation committee, chaired by Dr. Jaime P. Ruelan with 

the panel members, Dr. Clara Rebecca D. Falconi,  

Dr.Virgina P. Mollaneda, Dr. Joseph Christian Hornido, for 

conscientiously examining this piece of work giving him their 

constructive suggestions and recommendations for its 

improvement and completion. 

 

Ma’am Roselyn A. Fortunado, Dean of the School of 

Education, for  motivating and believing in what he can 

achieve and for all the inspiring words, sincere wishes and 

unending support in all his endeavors.  

 

Ma’am Madelyn Gingone, Secretary of the School 

of Education, for all the reminders and motivating words to 

continue this piece of work. 

 

Special thanks to the Senior High School Faculty 

and students, for accepting willingly and considerately the 

writer’s invitation to participate in this research endeavor and 

for providing earnestly the needed information. 

 

Deepest gratitude is extended to the School of 

Education Faculty and Staff, for the kind and inspiring words 

to continue this study and for the support and friendship. 

 

The author wished to express his love and thanks to 

his family, his parents Mama Lisa and Papa Pet, siblings 

IndayJessa, Inday Ethel, Inday Nina, Dodong JR and Dodong 

Nathaniel, for always being his source of inspiration, 

motivation, determination and love to always continue to do 

his best along this journey. 

 

The writer wanted to say to all of you, DAGHANG 

SALAMAT. 

REFERENCES 

[1] Official Gazette. (2013, May 15). Retrieved February 9, 2020, from 

https://www.officialgazette.gov.ph/2013/05/15/republic-act-no-1053

3/: 

https://www.officialgazette.gov.ph/2013/05/15/republic-act-no-1053

3/ 

[2] Allal, L. (2010). Assessment and the Regulation of Learning. 

International Encyclopedia of Education. 

[3] Andrade, H. (2010). Students as the definitive source of formative 

assessment: Academic self-assessment and the self-regulation of 

learning. Handbook of formative assessment, 90-105. 

[4] Andrade, H., & Du, Y. (2007). Student Responses to Criteria 

Referenced Self-assessment. Educational Administration & Policy 

Studies Faculty Scholarship. 

[5] Ang, R., Gonzales, M. C., Liwag, M. E., Santos, B., & Yu, C. (2001). 

Elements of Student-Centered Learning. Manila. 

[6] Barr, J. (2016). Developing a Positive Classroom Culture. IDEA 

Papers. 

[7] Burris, S., & Garton, B. (2007). EFFECT OF INSTRUCTIONAL 

STRATEGY ON CRITICAL THINKING. Journal of Agricultural 

Education, 106-116. 

[8] Cannon, R. (2000). Guide to support the implementation of the 

learning and teaching plan Year 2000 . Australia: The University of 

Adelaide. 

[9] Center for Educational Leadership . (2012). 5 Dimensions of Teaching 

and Learning Instructional Framework Version 4.0. 

[10] Center for Educational Research Innovation, C. (n.d.). 

ASSESSMENT FOR LEARNING – THE CASE FOR FORMATIVE 

ASSESSMENT. Center for Educational Research and Innovation. 

[11] Chandra, R. (2015). Classroom Management for Effective Teaching. 

International Journal of Education and Psychological Research 

(IJEPR), 13. 

[12] Child Australia. (n.d.). WHAT IS PEDAGOGY? How does it 

influence our. 

[13] Chohan, B. I., & Khan, R. (2010). Impact of Parental Support on the 

Academic achievement and Self-concept of the Student. Journal of 

Research and reflections in Education, 14-26. 

[14] Copeland, M. (2005). Socratic circles: Fostering critical and creative 

thinking in middle and high school. Portland: Stenhouse. 

[15] CORD. (1999). Teaching Mathematics Contextually: The 

Cornerstone of Tech Prep. . Texas: CORD Communication, Inc. 

[16] EQUIP. (2006). Instructional skills training Manuals. Addis Ababa: 

St. Merry Printing Press. 

[17] Evans, C. (2013). Making Sense of Assessment Feedback in Higher 

Education. Review of Educational Research . 

[18] Fat, S. (2015). Classroom Culture of Performance. 

[19] Freire, P. (2010). Pedagogy of the Oppressed. New York: The 

Continuum International Publishing Group Inc. . 

[20] Gavilan College. (n.d.). Gavilan College. Retrieved March 13, 2020, 

from Gavilan College: 

https://www.gavilan.edu/staff/context_teach.php 



https://doi.org/10.31871/IJNTR.10.5.16                      International Journal of New Technology and Research (IJNTR) 

                                                                                  ISSN: 2454-4116, Volume-10, Issue-5, May 2023 Pages 27-37 

  

                                                                                      37                                                                                 www.ijntr.org 

 

[21] Ginsburg-Block, M. (2005). Peer Tutoring. Encyclopedia of school 

psychology , 379. 

[22] Gordon, P., & et al., 0. (2001). A taste of problem-based learning 

increases achievement of urban minority middle school students. In 

Educational Horizons (pp. 171-175). 

[23] GreatSchools Staff. (2019, December 5). Retrieved February 10, 

20202, from 

https://www.greatschools.org/gk/articles/school-attendance-issues/ 

[24] Green, P. (2015). How to Motivate Students: A Primer for 

Learner-Centered Teachers. AAPT Studies in Pedagogy, 47-60. 

[25] Harackiewicz, J., Smith, J., & Priniski, S. (2016). Interest Matters: 

The Importance of Promoting Interest in Education. 

[26] Hunde, A. B. (2009). Application of Higher Diploma Program 

training skills in classroom instruction: The case of Education 

Faculty, Jimma University (Ethiopia). Ethiopian Journal of Education 

and Sciences. 

[27] Johnson, D., & Johnson, R. (1999). Making Cooperative Learning 

Work. Theory into Practice, Vol. 38, No. 2, Building Community 

through Cooperative, 67-73. 

[28] Juntunen, M., & Aksela, M. (2013). Life cycle analysis and inquir- 

based learning in Chemistry Teaching. Science Education 

International, 150-166. 

[29] Kaput, K. (2018). Evidence for Student-Centered Learning. 

[30] Kiewra, K. A. (1985). Providing the Instructor's Notes: An Effective. 

Educational Psychologist, 147-172. 

[31] Lea, S., Stephenson, D., & Troy, J. (2003). Higher Education Students' 

Attitudes to Studentcentred Learning: Beyond 'educational bulimia'? 

Studies in Higher Education, 321-334. 

[32] Marzano, R., & Marzano, J. (2003). The key to classroom 

management. Educational Leadership. 

[33] Means, B., & Olson, K. (1995). Technology's role within 

constructivist classrooms. ERIC Document Reproduction Service No. 

ED383283. 

[34] MOE, M. o. (2005). Educational Sector Development Program III 

(ESDP III). MOE: Addis Ababa. 

[35] Moltz, D. (2010). Retrieved March 13, 2020, from 

https://www.researchgate.net/deref/http%3A%2F%2Fwww.insidehig

hered.com%2F 

[36] Moustafa, A., Assaraf, O., & Eshach, H. (2013). Do Junior High 

School Students Perceive Their Learning Environment as 

Constructivist? Journal of Science Education and Technology. 

[37] Otero, T., & Haunt, J. (2015). Differential Effects of Reinforcement 

on the Self-Monitoring of On-task Behavior. School Psychology 

Quarterly. 

[38] Pai, V., & Mallya, M. (2016). Student-centered Learning in 

Classrooms: A Strategy for Increasing Student Motivation and 

Achievement. International Journal of Current Research and Modern 

Education. 

[39] Passman, R. (2002). Pressure Cooker: Experiences with 

Student-Centered Teaching and Learning in High-Stakes Assessment 

Environments. Education. 

[40] PHINMA. (2016). Academics Handbook. Makati. 

[41] Pillay, H. (2001). Understanding Learner-Centeredness: Does it 

consider the diverse needs of individuals? Studies in Continuing 

Education. 

[42] Pogrow, S. (2004). Supermath: An Alternative Approach to Improving 

Math Performance in Grades 4 through 9. Phi Delta Kappan, 297-303. 

[43] Poulos, J., Culbertson, N., & Piazza, P. (2013). Making Space: The 

Value of Teacher Collaboration. Recycled Paper Printing, Inc. 

[44] Raja, R., & Nagasubramani, P. (2018). Impact of modern technology 

in education. Journal of Applied and Advanced Research, 33. 

[45] Reif, G., Shultz, G., & Ellis, S. (2014 ). A Qualitative Study of 

Student-Centered Learning Practices in New England High Schools. 

Massachusetts. 

[46] Reif, G., Shultz, G., & Ellis, S. (2015). A Qualitative Study of 

Student-Centered Learning Practices in New England High Schools. 

[47] Rogers, C. (1983). As a teacher, can I be myself? In Freedom to learn 

for the 80s. Ohio: Charles E. Merrill Publishing Company. 

[48] Samuel, A. (2009). THE IMPORTANCE OF INSTRUCTIONAL 

MATERIALS IN OUR SCHOOLS AN OVERVIEW. New Era 

Research Journal of Human, Educational and Sustainable 

Development, 61-63. 

[49] Schleifer, D., Rinehart, C., & Yanisch, T. (2017). Teacher 

Collaboration: A Guide to Research. San Francisco: Creative 

Commons. 

[50] Siraj-Blatchford, I., Sylva, K., Muttock, S., Gilden, R., & Bell, D. 

(2002). Researching Effective Pedagogy in the Early Years. 

[51] Sithole, N. (2017). Promoting a Positive Learning Environment: 

School Setting Investigation. 

[52] So, W. (2002). Constructive Teaching in primary science. 

Asia-Pacific Forum on Science Learning and Teaching, 50-70. 

[53] So, W. (2002). Constructive Teaching in primary science. 

Asia-Pacific Forum on Science Learning and Teaching. 

[54] Spurlock, H. (2001). The impact of student-centered pedagogy and 

students’ feelings of autonomy, competence, and relatedness on 

motivation: Implications for test motivation and test performance. 

Dissertation Abstracts International. 

[55] Surikova, S. (2008). a qualitative approach to research of 

understanding of children's social competence and opportunities for 

its development. Center for Qualitative Psychology, 135-147. 

[56] Taylor, J. (2014, January 23). HUFFPOST. Retrieved February 15, 

2020, from 

https://www.huffpost.com/entry/focus-is-the-gateway-to-b_b_42065

52 

[57] Topping, K. (2017). Peer Assessment: Learning by Judging and 

Discussing the Work of Other Learners. Interdisciplinary Education 

and Psychology, 1-17. 

[58] Trowler, V. (2010). Student Engagement Literature Review. 

[59] UCLA Center, 0. (n.d.). Retrieved March 12, 2020, from 

http://smhp.psych.ucla.edu/pdfdocs/whatlearnsupports.pdf 

[60] VanHuosen, D. (2013). Effective Classroom Management in 

Student-Centered Classrooms. Education Masters, 274. 

[61] Wallhead, T. (2004). A didactic analysis of student content 

development during the peer-assisted learning tasks of a unit of Sport 

Education. Dissertation Abstracts International, 65. 

[62] Wilkinson, W., Treagust, D., Leggett, M., & Glasson, P. (1988). The 

teaching-learning in a student-centered physics classroom. ERIC 

Document Reproduction Service No. ED292619. 

[63] Yukhymenko, M., Brown, S., Lawless, K., Brodowinska, K., & 

Mullin, G. (2014). Thematic analysis of teacher instructional 

practices and student responses in middle school classrooms with 

problem-based learning environment. Global Education Review, 102. 

[64] Zabit, M. N. (2010). ―Problem-Based Learning on Students’ Critical 

Thinking Skills in Teaching Business Education in Malaysia: A 

Literature Review. American Journal of Business Education, 9-32. 

 

 

Dr. Patrick Salinas graduated his Bachelor of 

Secondary Education major in Mathematics at 

Southwestern University PHINMA, Cebu City, 

Philippines. He was awarded as the Best Student 

Teacher. He also graduated Summa Cum Laude. After 

four years, he finished his Master of Arts in Education 

major in Administration and Supervision at Cebu 

Technological University, Philippines. After finishing 

his MA, he enrolled at Southwestern University 

PHINMA and finished his Doctor of Education major in Educational 

Management. He then enrolled again in another MA degree and graduated 

his Master of Arts in Education major in Mathematics at Cebu 

Technological University, Cebu, Philippines.  

He has been with the teaching ministry for 11 years already. He was the 

School Principal of the Senior High School Department of Southwestern 

University PHINMA before teaching at Las Vegas, Nevada, USA. During 

his term as a teacher and school principal of Southwestern University 

PHINMA, he was awarded Best Teacher for consecutive years. He was also 

awarded as the Top Performing Head both first and second semester during 

his reign as the School Principal.  

He is currently teaching in Las Vegas, Nevada, USAat Las Vegas High 

School and was awarded as December Staff of the Month and one of the 

Most Outstanding Fil-Am Teachers of Nevada 2024. He has published his 

thesis work entitled Utilization of Mathematical Apps and Websites and the 

Mathematics Achievementof Grade 10 Students in the New Normal. 


